EISSN

INTERNATIONAL JOURNAL OF TECHNOLOQGY,
EDUCATION AND SOCIAL HUMANITIES

IJoTES ttps/fiournal bengkuluinstitute com/index php/AJoTES

Volume 3 Nomor 1 January-June 2025
https://journal.bengkuluinstitute.com/index.php/IJoTES

Article Review

Authentic Evaluation Instruments in the World of Education

Harbeng Masni*!, Zuhri Saputra Hutabarat?
L2Universitas Batanghari Jambi, Indonesia

*E-mail korespondensi: harbeng.masni@unbari.ac.id

Abstract

The aim of this research is to enhance teachers’ knowledge regarding the standardization of
assessment tools, deepen their understanding of authentic assessment, and boost their motivation
concerning learning innovation. The training approach involves a literature review, where the
process includes stages of preparation, execution, and subsequent presentation of content on the
standardization of educational assessment. The findings of this research: 1) Assessment tools that
remain non-standard, 2) The evaluations conducted by teachers do not encompass the complete
assessment domain, 3) Constraints regarding the innovation and creativity that teachers have in
enhancing classroom learning. As a result, this research concludes that authentic assessment aids
students in comprehending their academic skills and assists educators in determining the most
effective teaching methods
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INTRODUCTION

Authentic assessment requires authentic learning. According to Ormiston, authentic
learning reflects the tasks and problem solving required in reality outside of school.
Authentic assessment consists of various assessment techniques. First, direct measurement
of student skills related to long-term educational outcomes such as success in the workplace.
Second, assessment of tasks that require extensive involvement and complex performance.
Third, analysis of the process used to produce student responses to the acquisition of
existing attitudes, skills, and knowledge (Hutabarat et al., 2022).

Authentic assessment will be meaningful for teachers to determine the best ways for
all students to achieve the final results, even with different time units. The construction of
attitudes, skills, and knowledge is achieved through the completion of tasks in which
students have played an active and creative role. Student involvement in carrying out tasks
is very meaningful for their personal development (Dacholfany et al., 2024).

In authentic learning, students are asked to collect information with a scientific
approach, understand various phenomena or symptoms and their relationships with each
other in depth, and relate what is learned to the real world outside of school. Teachers and
students are responsible for what happens. Students also know what they want to learn,
have flexible time parameters, and are responsible for staying on task. Authentic assessment
also encourages students to construct, organize, analyze, synthesize, interpret, explain, and
evaluate information and then turn it into new knowledge (Pudjaningsih et al., 2023).

In authentic learning, teachers must be "authentic teachers." The role of teachers is
not only in the learning process, but also in assessment. To be able to carry out authentic
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learning, teachers must meet certain criteria: 1) Knowing how to assess students' strengths
and weaknesses and learning design. 2) Knowing how to guide students to develop their
previous knowledge by asking questions and providing adequate resources for students to
acquire knowledge. 3) Become a caregiver for the learning process, see new information,
and assimilate student understanding. 4) Be creative about how the student learning
process can be expanded by gaining experience from the world outside the school walls (R.
Rosmiati et al., 2022). So that this is in line with the Regulation of the Minister of Education
and Culture No. 66 of 2013 concerning Educational Assessment Standards which is refined
with the presence of Appendix III which regulates Subject Guidelines (PMP) has described
how the assessment of each subject which in fact has its own characteristics.

Assessment of competency achievement by educators is carried out to monitor the
process, progress, development of student competency achievement according to their
potential and expected abilities on an ongoing basis. Assessment can also provide feedback
to educators so that they can improve learning planning and processes (Syuhada et al,,
2023).

LITERATURE REVIEW

Authentic assessment in the implementation of the independent learning curriculum
refers to assessment standards consisting of: 1) Intracurricular learning carried out in a
differentiated manner so that students have enough time to explore concepts and
strengthen competencies. This also provides teachers with the flexibility to choose teaching
tools that are appropriate to the needs and characteristics of their students. 2) Co-curricular
learning in the form of a project to strengthen the Pancasila Student Profile, based on the
principle of interdisciplinary learning that is oriented towards character development and
general competencies. 3) Extracurricular learning is carried out according to student
interests and the resources of the educational unit (Mayasari et al., 2024).

The allocation of teaching hours in the curriculum structure is written in total in one
year and is equipped with suggestions for the allocation of teaching hours if delivered
regularly /weekly. The implementation of learning in the Independent Curriculum is a cycle
that goes through the following three stages: 1) Diagnostic assessment: Teachers conduct an
initial assessment to identify the potential, characteristics, needs, development stages, and
stages of student learning achievement. Assessments are generally carried out at the
beginning of the school year, so that the results can be used to make further plans regarding
the learning methods that should be used. 2) Planning: Teachers organize the learning
process according to the results of the diagnostic assessment, and group students based on
their ability levels. 3) Learning: During the learning process, teachers will conduct formative
assessments periodically, to determine the progress of student learning and make
adjustments to learning methods, if necessary. At the end of the learning process, teachers
can also conduct summative assessments as an evaluation process for the achievement of
learning objectives (Masni & Zuhri Saputra Hutabarat, 2022), (Hutabarat & Jambi, 2022),
and (Suratno & Hutabarat, 2023).

RESEARCH METHOD

The approach for executing this training activity involves a literature review, where
the training includes stages of preparation and implementation, followed by the
presentation of material on the standardization of educational assessment. Subsequently,
FGD is conducted, and workshop activities are held that involve presenting content on
authentic assessment, followed by mentoring
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RESULTS AND DISCUSSION
RESULT

Evaluation comes from the word evaluation which in Indonesian can be interpreted
as assessing. However, between measurement, assessment, and evaluation there are
differences in terms of scope and implementation. The scope of measurement is smaller
when compared to assessment and evaluation, the measurement results are also
quantitative which are obtained from instruments in the form of tests and non-tests.
Furthermore, the scope of assessment is also narrower and more limited and usually only
covers one component, for example student achievement assessment.

While the scope of evaluation is more complex and comprehensive which includes
assessment and measurement (Arifin, 2009) and (Saputra Hutabarat, 2017). Evaluation can
be defined as an effort in the form of collecting information, analyzing, interpreting
information to make decisions about student learning outcomes. In addition, evaluation can
also be interpreted as an activity to find out student learning outcomes as a result of
learning activities within a certain time limit.

Evaluation has several functions, including: 1) General function: Measuring
progress, Supporting program preparation, Improving programs. 2) Special function. 3)
Psychological: For students: knowing their own capacity, so that students can draw
conclusions about what kind of student group they are in. Are they included in the group of
students who are classified as smart, average, or low. This is the basis for motivating
students to always improve their capacity and abilities in terms of learning. For educators:
knowing the capacity of the results of the efforts that have been made (Anggraini &
Hutabarat, 2022) and (Halal et al., 2024).

The evaluation results are the basis for determining the learning strategies that will
be implemented next: 1) Didactic. For students: as an encouragement for improvement for
students who have not succeeded in the evaluation, and to maintain achievement for
students who have succeeded in the evaluation. For educators as a diagnostic, placement,
selective, guidance, and instructional function. 2) Administrative function, 3) Providing
reports, 4) Providing data.

Overview of the condition of educational institutions (Sapir, 2014). The
implementation of evaluation must apply applicable principles, according to Ismail (2020),
evaluation principles consist of general principles and specific principles. In more detail, the
evaluation principles include: 1) General Principles, 2) Valid.

DISCUSSION

Evaluation must measure what should be measured through reliable measurement
tools or instruments. This means that there is a match between the measuring tool,
measurement function, and measurement target: 1) Competency-oriented: Evaluation must
have competency achievements that include aspects of knowledge, attitude, and skills. By
making these three aspects the basis for developing measurement indicators, the success of
a learning process can be clearly and directed. 2) Sustainable: Evaluation must be carried
out continuously over a continuous period of time. This is intended to be able to monitor the
learning outcomes and performance of students as a whole. 3) Comprehensive: Evaluation
must include cognitive, affective, and psychomotor aspects, and be based on assessment
strategies and procedures with various evidence of student learning outcomes that can be
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accounted for to all parties. 4) Meaningful: Evaluation is expected to have significant
meaning for all parties, both for students, educators, and educational units. Evaluation
results should reflect a complete picture. 5) Fair and objective: Evaluation must provide a
sense of justice for students as a whole, without distinguishing between gender, ethnic
background, culture, and various things that contribute to learning. 6) Open: Evaluation
should be conducted openly for various groups so that decisions regarding student success
are clear to interested parties. 7) Practical: Practical means easy to understand and
implement with several indicators, namely saving time, cost and energy; easy
administratively; easy in terms of scoring and processing; and easy to interpret. 8) Accurate:
Accurate in the assessment principle means precise and accountable, or in other words the
assessment results can accurately represent the student's abilities. 9) Special Principles. 10)
Principle of objectivity: Objectivity in evaluation means the suitability between the
evaluation results and the actual abilities of students. 11) Principle of continuity: Continuity
in evaluation means that it is carried out continuously which in its implementation is
adjusted to the previously planned program. 12) Principle of integrity: Perfect evaluation is
an evaluation that concerns all competencies in the assessment aspect, namely competency
indicators from the cognitive, affective, and psychomotor aspects. 13) Principle of control:
Evaluation is used as a tool or media to carry out the supervision process of the teaching
and learning process so that previously set educational goals can be achieved. 14)
Development principle: Evaluation results in the form of information and data can be used
for development purposes for students, educators, and educational unit administration.

According to Sani (2016) and (Hutabarat & Ekawarna, 2023), the term authentic
assessment was first introduced by Wiggins in 1990. Authentic assessment can be defined
as an assessment of performance based on the mastery of knowledge that students have
previously learned.

Authentic assessment directs students to generate ideas, integrate knowledge, and
perfect tasks related to the competencies needed in the real world. In authentic assessment,
the material in the curriculum is controlled by the assessment. In the initial stage, the
teacher as an educator determines the tasks or competencies that must be mastered, then
the curriculum material is developed according to the competencies that must be possessed.
Thus, there are several significant differences between traditional assessment and authentic
assessment.

Some characteristics of authentic assessment include being student-centered,
integrated into the teaching and learning process, contextual and dependent on learning
content, reflecting the complexity of learning, using a variety of methods/procedures,
informing how learning or development programs should be carried out, and being
qualitative (Yati et al., 2024), (Hutabarat et al., 2024), and (Z. S. H. Rosmiati, 2016).

CONCLUSION

Regarding the incorporation of authentic assessment, several findings were reached,
including: 1) Authentic assessment engages students in the learning process, utilizing media
or tools that they prefer, 2) Authentic assessment requires students to synthesize
information and apply critical thinking abilities, 3) Authentic assessment promotes
experiential learning during the evaluation, 4) Authentic assessment reveals how students
think, not merely what they recall, 5) Authentic assessment aids students in comprehending
their academic strengths and assists educators in determining the most effective teaching
methods for students.

ﬂ Halaman 65-70 International Journal of Technology,
Education and Social Humanities (IJoTES)


https://journal.bengkuluinstitute.com/index.php/IJoTES

EISSN

INTERNATIONAL JOURNAL OF TECHNOLOQGY,
EDUCATION AND SOCIAL HUMANITIES

IJoTES

ttpsdjournal bengkuluinstitute comyindex.php/IJCTES

Volume 3 Nomor 1 January-June 2025
https://journal.bengkuluinstitute.com/index.php/IJoTES

REFERENCES

Arifin, Z. (2009). Evaluasi Pembelajaran (P. Latifah, ed.). Bandung: PT Remaja Rosdakarya.

Ismail, I. (2020). Asesmen dan Evaluasi Pembelajaran (Syarifuddin, ed.). Makassar: Cendekia
Publisher.

Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia Nomor 23 Tahun 2016
Tentang Standar Penilaian Pendidikan. Peraturan Menteri Pendidikan dan Kebudayaan
Republik Indonesia Nomor 23 Tahun 2016 Tentang Standar Penilaian Pendidikan. ,
(2016). Indonesia.

Peraturan Menteri Pendidikan Nasional Nomor 20 Tahun 2007 Tentang Standar Penilaian
Pendidikan. Peraturan Menteri Pendidikan Nasional Nomor 20 Tahun 2007 Tentang
Standar Penilaian Pendidikan. , Pub. L. No. 20, 1 (2007). Indonesia.

Sani, R. A. (2016). Penilaian Autentik. Jakarta: PT Bumi Aksara. https://doi.org/978-602-
217-577-3

Sapir. (2014). Evaluasi Proses dan Hasil Belajar (Pendekatan Praktis-Operasional). Malang:
Universitas Negeri Malang.

Arifin, Z. 2010. Penilaian Portofolio: Konsep, Prinsip, Prosedur. Bandung: UPI. Depdiknas.
2003. Peningkatan Kemampuan Guru dalam Penyusunan dan Penggunaan Alat

Evaluasi serta Pengembangan Sistem Penghargaan terhadap Siswa. Jakarta: Direktorat PLP-
Ditjen Dikdasmen.

Depdiknas. 2004. Kurikulum 2004: Pedoman Khusus Pengembangan Portofolio untuk
Penilaian.

Dirjen Dikti. 2015. Buku Pedoman Sertifikasi Pendidik untuk Dosen (Serdos) Terintegrasi,
Buku 2 Penilaian Portofolio. Jakarta: Kemdikbud.

Miller, M. D, et. Al. 2009. Measurement and Assessment in Teaching. Tenth Edition. New
Jersey: Pearson.

Nitko, Anthony J. 1996. Educational Assessment of Studentd, Second Edition. New Jersey:
Englewood Cliffs.

Surapranata, S & Hatta, M. 2004. Penilaian Portofolio: Implementasi Kurikulum 2004.
Bandung: PT. Rosda Karya.

Soewandi, A. M. S. 2005. Kurikulum Berbasis Kompetensi. Makalah Seminar Sehari
Sosialisasi KBK bagi Dosen-dosen FKIP. USD.

Sudaryono. Dasar-dasar Evaluasi Pembelajaran. Yogyakarta: Graha Ilmu

Anggraini, N., & Hutabarat, Z. S. (2022). Pengaruh Sertifikasi Guru Terhadap Kinerja Guru Di

Sma Negeri 8 Kota Jambi ". Scientific Journals of Economic Education, 6(1), 15-26.
Dacholfany, M. L, Ikhwan, A., Budiman, A., & Hutabarat, Z. S. (2024). Model of Educational
Leadership Management in Boarding Schools. Al-Hayat: Journal of Islamic Education,
8(1), 1. https://doi.org/10.35723/ajie.v8i1.339

Halal, S., Declare, S., Pratiwi, H., & Hutabarat, Z. S. (2024). Pengabdian Masyarakat Sumber
Daya Unggul Diseminasi Standarisasi Jaminan Produk Halal dalam Memenuhi Kriteria.
2(1), 26-30. https://doi.org/10.37985/pmsdu.v2i1.359

Hutabarat, Z. S., & Ekawarna, E. (2023). Development of Teaching Materials on Learning
Economic Models to Improve Students’ Cognitive Achievement. AL-ISHLAH: Jurnal
Pendidikan, 15(2), 1204-1212. https://doi.org/10.35445/alishlah.v15i2.1679

Hutabarat, Z. S., & Jambi, U. B. (2022). Hubungan Antara Persepsi Siswa Tentang Kompetensi

International Journal of Technology, Education Halaman 65-70 n
and Social Humanities (IJoTES)


https://journal.bengkuluinstitute.com/index.php/IJoTES
https://doi.org/978-602-217-577-3
https://doi.org/978-602-217-577-3

Volume 3 Nomor 1 January-June 2025
https://journal.bengkuluinstitute.com/index.php/IJoTES

Sosial Guru Ekonomi Dan Lingkungan Sekolah Dengan Motivasi Belajar Ekonomi Siswa
Kelas Xi Ips Sman 4 Muara Bungo. 5(1), 110-120.

Hutabarat, Z. S., Masni, H., Zahar, E., Pratiwi, H., & Sembiring, B. (2024). Analysis of Halal
Value Chain Education in Efforts to Develop Halal Tourism Products and Increase
Income. 4(1), 2021-2024.

Hutabarat, Z. S., Wiryotinoyo, M., Masni, H., & Handayani, R. (2022). Teachers’ Constraints in
Organizing Learning Process for High School Students in Jambi. AL-ISHLAH: Jurnal
Pendidikan, 14(4), 4939-4946. https://doi.org/10.35445/alishlah.v14i4.1667

Masni, H., & Zuhri Saputra Hutabarat, Mp. (2022). Pengajaran Mikro Penerbit Cv.Eureka
Media Aksara. 1-73.
https://repository.penerbiteureka.com/media/publications/558555-pengajaran-
mikro-1a7b4357.pdf

Mayasari, M., Hidayati, U.,, Muslim, F., Aisyah, N., Hutabarat, Z. S, & Mareta, Y. (2024).
Development Of Economic Mathematics Learning System Through Master Model For
Students Of Economic Education Study Program. Owner, 8(3), 2650-2660.
https://doi.org/10.33395/owner.v8i3.2284

Pudjaningsih, W., Rustantono, H., Nurpeni, N., Budiyono, H., Hutabarat, Z. S., Nor, B, &
Taufan, A. (2023). The Influence of School Environment and Teacher Communication
on Economics Teacher Competence in Jambi Province. AL-ISHLAH: Jurnal Pendidikan,
15(3), 3471-3479. https://doi.org/10.35445/alishlah.v15i3.3084

Rosmiati, R.,, Sembiring, B., Rahim, A., Pudjaningsih, W., & Hutabarat, Z. S. (2022). How is the
Readiness of Students to Become Teachers in the Industrial Revolution Era 4.0? Jurnal
Kependidikan: Jurnal Hasil Penelitian Dan Kajian Kepustakaan Di Bidang Pendidikan,
Pengajaran Dan Pembelajaran, 8(4), 831. https://doi.org/10.33394/jk.v8i4.6248

Rosmiati, Z. S. H. (2016). Pengaruh Praktik Pengalaman Lapangan (Ppl), Minat Menjadi
Guru, Dan Prestasi Belajar Terhadap Kesiapan Mahasiswa Menjadi Guru Yang
Profesional. Economic  Education  Analysis  Journal, 5(1), 100-114.
https://journal.unnes.ac.id/sju/index.php/eeaj/article /view /9989

Saputra Hutabarat, Z. (2017). Analisis Kepemilikan Atribut Soft Skills Mahasiswa Program
Studi Pendidikan Ekonomi FKIP Univesitas Jambi. jurnal IImiah Dikdaya, 9(1), 145-
155.

Suratno, S., & Hutabarat, Z. S. (2023). Assessment of Soft Skill Learning Model Instruments
in Interpersonal Relations of Economic Education Students. AL-ISHLAH: Jurnal
Pendidikan, 15(3), 3639-3645. https://doi.org/10.35445/alishlah.v15i3.1678

Syuhada, S., Masni, H., Rahima, A, Zahar, E., Pudjaningsih, W., Budiyono, H., Wennyta, W.,
Syahputra, M. H. I, Harman, H., & Hutabarat, Z. S. (2023). The Perceptions of Jambi
Province Students on the Teaching Profession. AL-ISHLAH: Jurnal Pendidikan, 15(2),
2507-2517. https://doi.org/10.35445 /alishlah.v15i2.2944

Yati, Siswanto, R, Sumiyati, S.,, Munir, S., Kadarisma, Sucipto, Jaya, F. Saputra, Z., &
Hutabarat. (2024). Dinamika Pencegahan Dan Resolusi Kekerasan Di Ruang Kelas:
Menggagas Paradigma Baru Dalam Manajemen Pendidikan. Jurnal Review Pendidikan
Dan Pengajaran, 7(1), 1389-1396.

Halaman 65-70 International Journal of Technology,
Education and Social Humanities (IJoTES)


https://journal.bengkuluinstitute.com/index.php/IJoTES

